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ABSTRACT 

This lodule cluster enabl^&s (a) students to 
operationally define various classroom behavix>ts; (b) define and 
utilize behavioral 'princi{)le%; and (cj corr^tly employ leasureme 
methods irhich facilitate information gathering, monitoring, and 
ma^nagement of academic and/or "problem" classroom behaviors. It 
contains modules in the following ten areas: (aJ operationally 
defining behavior, (b) defining operant terms, -^(c) basic operant 
principles, (d) 'analysis of behavior in operant terms, (e) operan 
measurement tecHnigtles, (f) specifying the situation dn lihich 
measurement takes place, (g) measurement of a discrete response, 
measurement of a continuous behavior, (i) examples of operant 
studies, and modification of social behavior (or inappropriat 
behavior) * Each module is broken down into (a) objective, (b) ) 
prerequisite, (c) p^re-assessment, (d) uniform instructional 
activities, (e) supplementary instructional activities, (f) 
post-assessment, and (g) reiiediation. Hany of the modules include 
behavioral exampljes whi^:h-have been carefully selected to reflect 
kinds of ^problems teachers frequently report as warranting 
"modification:!" (HK)!' 
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OLASSBORO STATE COLLEGE 
OLASSBORO. NEW JERSEY 0802S 



Augixst, 1975 



Dear Colleagiie ^ 

' ' ' 

Out involvement in the GSC/Caiden Teacher Corps Project has resulted in 
the develoiHiient of several module clusters. ffSxe cliisters are the primary 
mode of instruction in thit? ccinpetency-based teachfer education progaram. 
The program folloirs the guidelines set forth by tljie U.S. Office of Education 
Department of H £ 

Many of these modxiles are based on a list of teacher conqpetencies which has , 
been developed iy menibers of the Elementary Education Department ♦> The 
list represents the core competencies^ and i* intended to toe representai;ive . 
of a behaviorcd approach to teaching. These competencies cooyrise the 
nucleus T5f Glassfcoro*s teacher education program* -/ 

All GSC moclules specify competencies and describe ^a scenario for self- 
paced learning in a field oriented- setting. , dearly this is a process 
>rtiich is in marked contrast to the accumulation of ci^its acquired 
prim^ily in college classrooms* 

-We invite your use, criticism, and refinement of these modules as a means 
of joining us in creating a im>re generative climate for^4eveloplng 
effective inservice teacher education proerams. 



Sincerely, 




Teacher Corps Project 
r Chairperson, Elementary Education Dept 
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TTP - 005 #00 Applied Behavior Analysis Principles * 

general Objectives t>f the HoduLe Cluster 

!niis mod\ile. cluster enables sttidents to : 

!• operationally define various classroom behaviors 
2, define cmd utilize bas^c behavioral principles and 
3« correctly employ several n^asuremrat n^thods ^ich . 

facilitate information g^therlng^ monitoring and ^ 
management of acadanic and/or ''problem'* classroom 
behaviors* 

J' ^ 

It should be jjoted at ^e cmset of this module cluater that the 
€fflQ)basis is thbrou^ly classroom oriented. Meaqr mofbO.es have be- 
havioral examples "t^ch have been carefully selectWd to reflect thf 
kinds of problems tea.chers iiave frequently r^^rted as varzanting ' 
"modjbficatiwn^" Consequently ^ many^ the exaples (and their 
soluticms) should be of direct interest to you as classroom teachers,'' 

Prerequisites to the Module Cluster , \ 

Obis module requires ^ti^ents to have bn}y those competencies vhich 
typically would be considered as. program entrance reqiiirements • 

Modules Within the MQd«le Cluster 

This modul'e clul^ter contains the following modules: , ^ 

TT]^ - 005.01 Operationally Defining Behavior * , 

Defining Operant -Terms 

Bf^sic Operant Principles 

Analysis of Behavior ixx Opesrant Terms 

Operant Measurement Tedmiques 



TTP 


-^005.02 


TTP 


*- 005.03 


TTP 


- 005.61^^ 


TTP 


- 005.05 


• TTP 


- 005.06 


' TTP 


- 005.07 


TTP 


- 005.08 




- 005.09 


TTP 


- 005.10 



specifying the Situation in Whiah Measurement Takes Place. ^ 
Measurement of a Discrete Response 
Measurement of a Cpntinuous Behavior ^ 
SicaAplesfOf Operant Sttadies ^1 
Modification of Social Behavior (or inappropriate behavior) 
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After reading Stilzer and Mayer ^ Students will be given various, 
"non-behavioral^* social and academic behaviors. The requirement 
id.ll be to define these behavioi^s according to three criteria.. 
The behaviors must be observable , measurable ^ and readily 
accesbable to rellabililky by an*^ outside cbserver.^ 



None 



Pre-Aasessmeht 

The student will (l) define the term ^'operational definition" 
and (2) when prerertted with an ^instructor-chosen "non-behavioral 
t^iTO," define theo^avior according to the three criteria listed 
in the Ctojectlve section above* 

Uniform -Instructional Activities 

1. flead pp, k - ^ by Sifl-zer and Mayer* 

2. Attend a scheduled seminar on identifying academic/behavioral^ - 
probleffls for purposes of nodificatlon. = — 



Sigrplerontaiy Instructional Activities s ' 

Using the dbj^ctlye of this module -find the Sulzer/Mayer reading 
as^ gtiidei restudy and stQplement with the following source, 
njjmbers under AppeniUx A, Book List: 1,7* 



Prere<i\d.site / 




Fost^Assessment 



Post-asses§CEtent procedures consist of the alternate form of the 
pre-assessm^ni . 



Remediation 



No remediation activities have been predetermined. Generally ^ 
stiKlents who do not successfully corriplete the post-assessment will 
be recycled through one of the si5)plementary activities. 



•/^sessment TTP - OO5.OI, 
Briefly define the term "operational definition" 



For the fpllowing bdiaviors, briefly present an operational definition 
which meets the three basic criteria put forth by Sulzer/Mayer and 
whicm is- reiterated' in the Cte^ective section of this modtile. 



Lch mei 
Lei is 

1. withdrawn; frequently fantasizes 



2. overly-aggressive J overtly disrtptive 



3. xmcopperati'V©; t^prLlling to share 



If* select one: lying, stealing, cheating 



^. requires ijnprovement in spelling skills 



t3. 



OTP -'005.02 Defining Operant Terms 



Objective 



The student will be able to define 
oij^rant terminology. 

1. operant (behavior) 

2. contingency 

3« prlawiy relnforc^r • 

If. secondary reinforcer 

5.i generalized reinforcer 

6. contintaoufi reinforcement ^ 

7* Intermittent reini'orcement 

8. schedules of reinforcement 

-fixed ratio 

-variable ratio 

-fixed interval 

vai*lable interval 



and 'give exarripies oF\j;^ following 

9. shaping/fading 

10. Premack principle , 

11. reinforcer sampling \ 

12. token reinforcement 
13 • punistooent 
lU« extinction 

15. re^^nse cost 

16. time-out 
17* discrimination 
18 .^discriminitive stimulus (SD) 
x9« generalization 

" / 



Prerequisite 

TTP - 005.01 

Pre-' Assessment 
Same 

IMifom Instructibnal Activities 



\ 



1. Read^ Jfcnagln^ Behavior _2 by Hall. • ( 

2. Itead GSC handout » "^Operant Study Guide." v 

3. Aft0r coiirpleting Managing^ Behavior 2 > attend a scheduled seminar 
on the defiiUtions of 'basic operant terms* 

(Responsive Teaching Transparencies ?5fe6 - #U5*) 



ERiC 



Si ^lementary' Instructional Activities 

1. Ifeing the^j^jectivg of this inodule and Metnafy.ing Behavior 2 as a 

guide, resttSdy the same material by ijjllng any appropriate source, 
* Stmt of these sources include numbers 1,.2, 5> 7> 12 In Appendix A* 



Post'' Assessment 

Post-assessment^^cedures consist of the alternate form of the 



^ pre-assessment. 
Remediation 



No remediation ac-BjiVitles have been predeteimined* Generall^^^ 
studants who do r^t\s\icce6sfuily complete the post-ass^essment will 
be recycled throu^lonetof the siqaplementary instructional activities. 



t 1 



/ 



\ 



/ 
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Pre-As$e8saent Ti? - 005 .t)2 



Vfrite the poiresponding letter In front of eadi statement. 
19^^ peinforcer ext^inctlon i E,. punishment 

shaping D. primary reinforcer F. Preaack principle 

1. The procediare of following a behavij^ hy a conseqtience vhlch 

decreases its strength. 

2. ^ A procedure of differentially reinforcing successive 

appAximations step by step^ until the desired terminal * 
l^ehavior is achieved. 

3* Any evAnt that inqreases the strength of the ^behavior it 

foUbws^ \ 

4. The process of removing relnforcers until behavior returns to 

lov levelif. ' ^, ( 



5. 

6; 



Does not depend yxpon previoxis cdndl^tloning for its 3relnforclng 
power (unconditioned). \ 

A high rate behavior is made contix^ent upon the^ocdurrenoe of 
a low rate behavior , 'i.e. ^ you must eat yotir potatoes before 
^ ha^ng desert. 

II. Fill in the blank with the most appropriate .answer . v 

7. When btihavior that has previously been reinforced by a parent at honfe 

occurs at a high rate in school » the process referred to as 
* has occyrrtu. 

. o. A is a specified relationship between a reiiponse ,^and a 

reinforcer. 

9« A form of punishment in which an individual is removed from ongoing 
classroom activities contingent ^xpon disruptive behavior is re^fetlred 
to as 



iVLTf use( 



10. A procedure used to reduce a previously reinforced behavior (l»e., 
negative ccmlz^nts consequeifbed by attention ]Lhy withdrawing the , 
reinforcer (attention)(is^called ^ , 

11. Whenever an aversive consequence such as a vezbal reprimand" is made' 
contingent \jpon inappropriate student comments and the behavior is 
observed to decrease", the parocess is referred to ats . 

12 * If a teacher suggested to a^ student that access to the music center 
was contingent qpon the ccnpletlon of a science project, you would 
recognize this arrangement as the , |)rlnciple. ' 



6. 



13. > ^ procedures are forms of punishment 

since they are intented to decrease the occur seance of a response. 

HI. The following graphs aro exan^kles of vhat type of schedule (Variable 
Batio or Fixed ltite»val}f~^ Explain how the two sdiediales of ^ 
relnforcemmt are different i.e^^ vhat is the esscmtial difference in 
terns of the student's hebavi9r? 




Time 



a 
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TTP - 005.03 Basic Opjereuit PrincipXos 

/. * ■ 

' 0bjectlv|f8 ' • \ '[ ^ 

The student' will 1>4-able.J;o - , 



7. 



!• identify how operant bfehavlor is ;nodifled, inan^ged, or controlled. ^ 

?. determine vhen a conaejiueAce is a relnforcer or ' a puiiisher. 

/ 7^ - ' 

3.. identify %he condi;f;ions for lAich ccmtinuo\» and Intenaittent ^ 
reinforcement axe appropriate. 
*" • ' 

^.N^resent the. three essential *step§ in the shaping process. 

5. state tlie Pranack pilnciple and piwride an &aaapSLt of hdir^it jnay 
he used in a classroom setting* 

- : \^ ^ \ . • . . • j 

6. d^escribe what a "token systen^' is and provide two jreasons £pr its 
ifflplementatfon. - \ • * 



\ 7. .list four advantagei^ token reinforccoient may hayefvh«i coopared 
- to a traditional classroom setting. r 

" •/ - . ^ 

€. identify the twi^haslc punishment j>perations. 

9: describe two classroom cotwiitions^ in irtiich punishment would be 

the procedure of du)ice and two situations in lAiich it would TOt 
' he used. beneficially* ' ' - 

10. indicate through a classroom ex^le how discrlmliiation and 
generalization prodtuse learning. 

11. identify the iao,st efi^ective procedtir^ (cooibination) to reduce 
inappropriate behavior. . • 

12; utlizing. the p\mii^hn»nt operations of f ime-out and response cost, 
indicate how each ^f these procedures ma^-be xised in the classroom* 

• . - ^ ^ \ 

13., provide a clasqrooni^ll^ration indicating an inapprcj^aciate use 

of tlme4>ut"and respopse cost. ^ 

\ • • ^ ' ■ 

Prereqidslte . , 

TTP - 005. ce ■ * = 

Pre-Assessment 

The student has the option of: * 

^ completing the requirement listed in the objective above either ora^ 
* or in writing^--^ ' ' , \ " * 

OR V ' * # ^ * 

cospleting the written pre-ass t s w i c nt test ifclth $Cfji accuracy 



Uo^Som iMtructlQnal Activities 

> • — ' \ 

1. Head Managing Behgvlar 2 by' Hall. 

2. After ecmpletlng Managing Behavior 2 ^ Attend a scheduled seminar on 
Basic Operant PrindplesT (Resp<»islve Teaching Transparencies #26 - 

Sigiplettentary Instructional Activities 

1. Using the objective of this nodule and Manr ^ *lor 2 as a guide, 
orestudy the same material by using any O'tiu^. _.^opri!ate source. 
(Several expropriate sources may be found In tbi» iqppendices.) 

Post-Assessment 

Bost-assessment proced\ires (Consist of the alternate form of the pre- 
assessment* ' * ' 



Remediation . ^ ' , 

So remediation activities have ben>i predetermined. | Generall;yi sti;dent8 
ifho do' not successfully coo^lete the post-assessment irlll be recycled 
throu^ one of the stiplementary Instructional .activities. 



I 

J 



Pre-Assessment OTP - 005,03 



^. Fill in the blank with tjie correct ansiirer(s). . 



-':Qording to HaU, hdiavlor is learned, maintained and modified as. 
1 ixmction of: 



2. The determining factor in establishing lihether a conseqwnce is a 
reinforcer or a punisher involves , / 

0 ■■■ ■ ^ ^ ^ ■ / ■ t ■ 

3. Continuous and intemdttent relnforc^oent are^/essential in wAn< ^ in g 
behavioi^ , However:, the use of both fosrms of reixiforcement are 
frequently determined by the behavior to be established* Explain ^ 
this statement by using classroc^n examples as illustrations. 



* 0 

if. Select a behavior not presently in a sti»lent*s repertoisre. Using 
the three steps in the diaping process, indicate hoir you nould 
reinforce successive approximations toimrd your final performance. 



% Illustrate throu^ clq^sroom example the Fremack principle. ^ 



6. A token econcn^ may assume many forms some, of course, being . 
quite cci!i>li'cated. Describe how a modest token eccmosiy m^r operate 
in a. classroom. Suggest two reason^ lAiy you, as a teacher, may 

V wkn^ to ijiplement such a< system. ; ;' ^ 



. Frequently^ traditional classrooms are operated in a manner, which 
is not ccmducive for devel(q>ing fully the skills of particular 
children. Slj^cify k advantages a token economy may have In 
iinprovihg any atpect of the teacher, student, curriculum, class*' 
jjooBi relationship. / 




10. 



Pre-Assessmeat TTP - 005 •03 



8. PuniBhittent may be administered as a procedure in t%ro distinct tiays* 
Sxplain the two functional operation of punishment. . 



9* Select two cl^^sroom behavior problems one of ^which a punishment 
procedure would ac$ aa an effect deterant^to that behavior, the 
other illustrating a situation where pxmishment would produce 
mxdesirable side effects. 




V ' 

10. Generalization and discriMnation are both necessary for efficient 
learning to take place because . , _ 



/ 



11. 
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ITP'^"- 003.6k Analysis of^Behavior in Operant Terns 



Objec tive 



Given a description of ^ classroom behavior or several behavior prob- 
lems , the student vill. be able to analyze it in operant terms • 



Fre reyoisite 
' TTP - 005.03 



r ■ 

Pre^ssefisment 



The studisnt haa the opticn of: 



completing the basic principles final examination (pp. 53-56) in 
Hall* 8 Mainagipg Behavior 2 with 9^ af^curacy* 

corapletlng the written pro-assessment test with 90% accuracy 



Iftiiform Instrtictional Activities 

1« Read Maniaging Behavior 2 by JIall. 

2. After completing Managing Behavlt)r 2 ^ attend a scheduled seminar on 
analysis of behavior in operant terms. 

Supplementary Inatructional Activities 

1. Wing the objective of this modiae and Managing Behavior 2 as a 
gxiide, restiriy the ??ame material by using any appropriate so^ce* 
(Several appropriate sources may be found in the appendices < 



\ 



Post-Asses sment 1 

\ T ^ / 

Po^t-assessraent procedures consist of the alternate form of the pre- 
assessment. / 

\ i 

Remeditt>tion • / 



No remediation activities have been predetermined. Generally^ students 
who do pot successfully complete /the post-assessment will be /recycled 
throughlone of the 8\5>plementary activities-^ j 



/ 



12. 



Pre- Assessment TTP - 005. OU 



Donna's teacher' noticed that she vas leaving her seat often; While 
she vas out of her seat. Donna would often disrvpt the other children 
in the class. Donna* s teacher tried to coax her into staying in her 
seat by calling her back every time she got and stopping the lesson 
until she returned to her seat. 

1* What behavior is probsbly being reinforced in this situation? 



2. What is a possible reinforcer for it? 



3, Suggest another possible approach the teacher might use. 
(ZhcliKle a positive reinforcer and an eactinction process.) 



Select tvo of the three problem behaviors and operatimally define tha 
problem; Provide tenable solutions utilizing three or oiore operant 
procedures. Use a cmblnation of procedures iihere necessary ax^ ex- 
plain step by step how these procedures Would be utilized and the 
intended effect of the procedure. Remeiriber, donH say, nould use 
time-out", rather describe fuUy the situation leading up to the 
procedure as iieli as ifhat occurs from your behavioral standpoint 
during and after implementing this procedure* 

wlthdraim/isolated behavior ! 
agressive behavior / 
lying; stealing; cheating ^ 
negative self-concept 



13. 



TTP - 005.05 Operant Measurement Techniques >^ 

Objective ' ^ 
The stiadert will be able tor 

1. provide a rationale for the measurement of behavior as a 
prerequisite to behavior change/manag^ent 

2. provide exanaples of discrete and continuous behavior 

3. identify and describe three different general measurement 
procedures 

Indicate which mewurement procedTire is utilized with 
discrete/continuous behavibrs 

/ 

5. prepatre a properly labelled graph for frequency and time 
point sampling procedures 



Prere<^uisite 

TTP -;t)05-0U ^ ' 

P re-Assessment ^ 
The student has the option of: 

completing the requlrfflnents listed in the objective above either orally 
or in writing * 

OR 

corrpieting the written pre-assessment test with 90?t accuracy.. 

Unifonn Instructional Activities 

1. Read Managing Behavior 1 by Hall. 

2. After completing both of the abo\re readings, attend a seminar on 
operant meas\u*ement techniques. 

S upplementary Instructional Activities 

1. Using the objective of this module and Meui aglng Behavior 1 as a 
guide, restudy the same material by using any appropriate source. 
(Several appropriate sources may be found listed in the appendices. ) 



R?st -ABse38ment 

Doit-assesfiment procedures consist of the alternate form of the pre- 
assessment* 



Remediation 

No remediation activities have been predetermined. Generally , 
students ^o do not successfully cc^lete the post-assessment will be 
recycled through one of the supplementary activities. 



\ 
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Pre-Assessment !I3!P— - 005.05 



I. For the following jneasurjanent techniques indicate: ^ 

1. Direct maaturenient of products; event recording 

What is a frequency iwasuare? Provide an iUtistratlon 
of a bdbttvior or academic task for tihich a frequency 
measure nould be most appropriate* Briefly describe 
the st^s you nould use to measure this behw^or* 

2. Time (point) saigpling 

What isH^ime (point) sampling? Vby is this procedure 
us^ to measure bi^vi<»r in the dassroon? Be sure to 
include an illustration of hoir the data is gathered for 
this proi^ure in^ a sUip by step f ashion* 



II, Operationally define three bdisviors: One behsvlor should be social, 
another academic, and a third a behavior prcblea. Prepare a hypotiietl 
cal graph for each behavior iffaich is accurately labelled on both the 
horizcmtai and vertical behavioral profile, i*e« deceleraticm, 
acceleration, highly variable, or stable* Label each graph in tems 
of the lirecticn of behavior. 



/ 



16. 

TTP ' 005.06 Specifying the Situation in Which Jfeaauremeirt Takes Place 
Objective / 

« 

' The student vi^ be able to *- 

1. id^tify two sitimtioiml or envlronnMcital factors that Aust be 
considered prior to aeasuzliig behavior? 

2. state procedure* to 'foUoir iihen the 'setting factors' change: 

a. in a mtk^oT nay 

b. in a minor ifay 

Prerequisite 

TIP - 005.05 \ 

I e 

Fre-Assesaaent 

The student has the optitm of: 

cooqpleiing the re<iairsaents listed in the bbjective above either orally 
or in mriting 

cos^leting the irritten pre-aaaesfinent test vi^ $0% aecuracsr 

Ifeifoim Instroctional Activities 

1. Read '*A Method to Integrate DeserlptlTe and E^perlaental Field Studies 
at the level of Data and B^lrical OonMpt" by Byon, Peterson and A«a.t 
(JABA, 1968, 1, 175 - 191). % 

2. After completing JABA , 1968, I, 175 - 191, attend a schaduled sesdSar 
(m specifying the sltoatlim In irtileh ■aasureweTit takes place. 

Suppleagataiy Ihstructienal Activities \ 

1. Wing the objective of this module as a guide, restudy 'Uie saae 
Mterial by using any ag pr o pri ate source. (Several appropriate 
sources i«y be found in ^ iqppendi<m. ) 

Post-Assessawt 

Bost-assessMnt procedures cmsist of alternate foxms of the pre* 
asses s a snt . 



EKLC 
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re-AsseBsment ITP - 005 #06 



1. Jiiexxtlty.two major situational or environmental factors to be 
considered prior to Initiating measurement procedures* 



2. OSie student being dbserved is in. Mrs. Brown's class and is changed 
to Mrs. Clark's class. State i^cific changes rec^qired In the . 
original study". ^ * ^ 



3* TbB student being observed is^ in the moming reading gro\9. Hie 
schedule Is dianged and reading now ta^s place in the afternoon 
fbr^that reading groi^. State a proc^ure that will recognize 
this diange. 



V 



r 
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' i , ■ 

rri* - 005.07 Meaaurement of a Discrete Behavior 
Ob3ectlve 

» 

nie sttident. will be able to select a dlficrete behavior occuring in a 
classroom setting and caaplete the fbllowing steps;' % 

1« qperatidnal ly define the response 

2. Indicate vho is mltting the behavior, >Aiere the behtfVlor generally 
occurs, and iifaen^the btiiavlor sems to occur most often* 

*, ' "' 

3. identify the spatial proxiiaity becfcween yourself and" the pe3*scm being 
loeasured and the conditions under vhich you are making jfour 
measurement 

' >• « 

If. measure the response for a 1 hour period. Remesber, the discrete 
event (response) will require a frequency co\mt or a rate measure. 

. 5* prepare a properly labelled graph and record your results. Each 
session should be 5 - 10 minittes in length (the frequency count 
will be represented as a frequency or rate)* 

» 

' 6. present a simmary and discussion of your findings. Indicate 
junusual patterns of b^iavior; meastirement problems, pc^rsonal 
comments • ^ 

^ Kote: Be sure to label your measurement as baseline (see readings.) 
Also, indicate "whether your data suggest, if you can attempt to initiate 
a procedure for behavioral change. 



Prerequisite 
TTP - 005.06 

Pre-AssessiMnt , 
Same as above ob;jective (project) 

Readings from Blackbam/ Silberman (Observing and Recording Behavior) 



Ifalform Iiiatructional Activities ^ 

1. Read MMfwging Brfiavlor 1 by Hall. 

2. After coopleting Managing Behavior 1, attend a sdiedxaed seminar on . 

recording operant behaviors. (Responsive Teaching Tran««rencies 

^ - ^5 and select from Responsive Teaching Transparencies ^ - #6l. ) 

*^ 

Stgrplenentary Instructional Activities 

« 

1. Usln^ the objective of this module and Managing Behavior 1 as a guide, 
restudy the sane material T^y using any i^jpropriate source. (Several 
i^roprlate sources may be found in the app^ices . ) 



^X^.O^i Measurftuiant of a d>nMii^juaufi Behavior 



Objective * , ' " . 

The student will be able to: 

select a continiaotis behavior occurring in a classroom setting and complete 
the followipg st^s: 



!♦ operationally define the response^ 

2 J indicate irtio is emitting thf behavior, nhere the behavior generally 
occurs^ and ^en tke behavior seems to occur most often. 

# 

3* identify the spatial proximity between yourself and the person being 
measured and the conditions under which you are making your >^ 
measnr^nent. " ^ " 

U. measure the response for a 1 hdur period. R»iemberi the continuotis 
event ^Vesponse) will require a time Interval or time, (point) 
sampling proceduz^. 

5. prepare a properly labelled graph and record jmr results. Each' 
- session should be 5-10 minutes in length with the data being pre- 
sented as precentage of intervals ' bjshaviojir. 



^Prerequisite 

TTP - 005.07 , • 

Pre^Assessment 

■ " ' - — i 

Same as above objective (project) 

Readings from Blackham/Sllbennan (Obsereing and Recording behavior) 



bruc/: 



Urxifom Instructional Activities 



1,, Read tfaqaging Behavior 1 by Hall. 

2. After <i4i^ Managing Behavior 1 ^ attend^ a scheduled ^s^ninar ori 

recordl^-operant behaviors. (Responsive Teaching Transparencies 
#1 - #25 and sdlect from Responsive Teaching Transparencies #50 - #6l.) 

Supplmentary Instructional Activities 

1. Using the objective of this module and Mmafeing B^vlor 1 as a guide, 
restudy the same material by \ising any appropriate source. (Several 
appropriate sources may be found in the appendices.) 



* u 

' 005.09 f Examples of Operant ::tudiefi 



Obj ective \ 

Using the standard t^orting form detailed in Managing Behavior 1 
(pp* 31*- 32), the student will be ahle to report on operant studies 
concerning social and acadenic beha/iors emitted in school settings. 



Prerequisite 

TTP - 005*08 ^ ' * 

Pre-Assessment 

The student has the option of: 

-Submitting previously CM^pleted reports which meet the specifications 
of the objective and jneeting with the. instructor to discuss th«a c> 

'< OR 

completing the written pre-assessment with ^Qfft accuracy* 

Uhiform Instructional Activities ' ' • 

, _ ^ 

1. .Re«id p- 31-32 in Managing Behavior 1 by Hall. ; 

J 2. Read Managing Behavior 3 by Hall. 

3* After coaipleting Managing Be^vlor 1 and Mauiaging Behavior 3 » 
attend a scheduled seminar on operant^ studies * 



Sxtpplementaiy Instructional Activities 

1. Usinte the objectivfe of this module and Managing Behavior 1 and - 
r^kna^ing Behavior 3 as a guide, restudy the same, material by using 
any appropriate source. (Several appr<q?rtate soxircec may be found 

• in the appendices*) 



Bost-A^sessi&ent 



Using the standard reporting form and the Journal of Applied B^vior 
Analysis , suntnarize one social and one.acadenic sttdy that involves 
an elenentary sdtiool settiiig. 



Reaedlation / 

No remediation activities hare been predetermined. tjeneraUy, students 
who do not successfully ccemllete the j^ostyassessment will be re(^led 
through one of* suppl^entary insliructional activities. 
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Pfe-Assessment TPP • 005 #09, 

Uslbg Inj^ortnation from Jay article Itl JABA ^ nrltr n report on «^ 
operant study ccmcemlng a social or academic b<^avlor irtildi 
follows the format i^ed by (l) HULl and Hail or ^2) AFA-* Rubber 
two should caaifiift an assessinesbt of the ^Introduction, method, rf^aults 
and diJtcusslon sections « ^ . . 



\ 
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TTP - 005.1<>^M5&iflcation of a Social or Problem Behavior 

Objective , - * . ' 

C Thfe student .4vill loe ox. to modify a social behavilr a^d r^ort the ' 
Vesiats using the It ji^ard reporting format ( Mbaaging Behavior 1 / 
PP» 31-32) and sigiporting gr^aphs. . \ 

Procedures ^ , * 

* Select* k student vil^h a behavior prciblem and: 

^' / ^' ^ ^ ^ 

' observe the studejcxt for approximately • one nour and operationally 

define the student's pr6blesn(s). 

decide hoir^o measure y^ur operationally defijied problems'* For 
example^ conf ideratlons of the tise 'of frequency^ rate or age of 
' Intervltl measures; the length of time- Intervals for baseline and 
^treatment biases; use of mechanical coimters; and check l^stg of 
behaviors should be made. * ' ^ 

/ 3. observe* the child for 2^^3, hours and establish a baseline for 
°the ^cifl^ behavior problems . t ^ 

k, during the baseline pha^e, prepare a graph, label it correctly, 
and begin plotting your data* 

5. jirjspaxe a procedure to mddify they)ehavior. * 3Sxe procedure chosen 
*ji^oul<^ be based on: 

« 'a« The goal you Huavei selected (acceleration, aintanance, or 
deceleration or tjne behavior/^d. 

' b. t4ie results of other authors findings/ Use the five articles you 
have' l^ul as a partial rationale for if electing certiSn operant 
procedures for behavior change* Yo\u* own ccofclnation of pro- 
cedures is acceptable, but some irationale should accoiq[)any 

, . yoxir selection. ^ 

6* apply the procedure^ and record the results* «i 

7* a change in behavior tqimrds your spe'ci^ed goal suggeirt the 

procedurss you have selected are appropriate* However, it may t>e 
, necessary to make modifications to (l) ia(prove your recording 
techniques, (2) re-arrange your goals fox! the child, and (3) 
inq[>rove^your procedures for mm^e/ef f ectit^ behavioral managemi»nt. 

8* lack of, ot minimal change in behavloz\>ay be d\ie to: 



^ a* liaipz%cise recording 
b,. unsystematic methods iised ^o carry out procedures 
.c* ineffectiveness qf procedures * 



ERLC : , 
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In order to insure_ success in yocLr projett, changes may be 
necessitated In anf one or all three area&« Before" three is^ 
considered, points one and two should be examined fully. 



P rerecjuisite 
TTP • 005.09 



Pre- Assessment 

The student may siibnit graphs previously cooqpleted that meet the 
specifications included in the objective and discuss them vith the 
xn^ructor. The instruetor vill decide if the stud^t is congpetent 
by the standards set forth in Managing Behavior 3 * 

Wlfom Instructional Activities ; 

1. Read Managing Behavior 1 by Hall. 

2. Bead Miaa^lng B^wrior 2 by Hall. 
^ 3, Read Managing Behavior 3 ^Hall. 

ff 

Siyple n ^nctary Instructional Activities 

1. Using the objectiver of this modtlle and Managing behavior 1 , 
Managing Behavior 2 apd Managing Behavior 3 as a guide, restudy 
the same material by 'Uiling any appropriate source. (Several 
appropriate sources may be fo\lnd in the ^[fpendices . ) - 



Post- Assessment " . , . 

r 

I The stixlent will have a discussion with the instructor based on the 
report and graphs sta>mitt«ltd« Procedures <A!Splx>yed in the study must 
be consistent with operant^ principles and reporteid correctly. 

Remediation ^ • ' 

No remedlatiozi activities have been predetexnined. Generally, students 
ufao do not ccoplete the post-assessment successfully will be recycled 
through one of the si^leoentary instructional activities. 
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HUMAX RESOURCE USfS - pFERAKT OtmniOSJXQ 
(AYtlUble for tflminan and tutoring.) 
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1. Behavior Analysis FoUoir through Projects 

Wbw Yorky Arizona^ Indiana, Iti-ssouri, Illinois » Nbntmna^ Pennsylvania^ 
t^assaehusettSy Rev Jersey. ' 

For addresses 9 contact Department of ^ Hunan Development ^ 

Iftiiversity ot Kansas 
Lawrence^ Kansas 66(M 

2. Learning Center ^ Anne Artuidel Opunty^ Maryland. 
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